	
	
	




	
	
	



           Tier II Training Alignment Guide Application Activities	

[bookmark: _Int_ZO00BLCw]Description: The application activities in this alignment guide are designed to help your team reflect on the systems and practices in your school and how they connect with the content presented throughout this training. Use this guide to discuss how you are currently aligning academic and behavior supports and make notes of how this could be done more efficiently within the context of your school. Your team will use this document, along with the RTI2-A + RTI2-B School Implementation Fidelity Assessment, RTI2-A + RTI2-B Annual Implementation Plan, and your Guide for School-Based Resource Mapping, to determine which areas to prioritize and next steps after training.
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[bookmark: _Toc176271006]Inventory of Interventions 

Directions: The purpose of this activity is to inventory the interventions available to support academic and behavior needs in your school and district. Specific programs should not be confined to specific tiers of intervention but rather assigned by student need. Curricula and interventions being used to support needs across Tier II and Tier III should be listed on both tabs. Follow the steps below to assess your available options, then complete the Pause and Reflect chart. Be prepared to share with the whole group.  

Step 1: Review the Tier II tab of the School-Based Curricula and Interventions Alignment Tool your team completed prior to training. If you are using interventions that are not reflected on the tool, please include them. 

Step 2: Discuss the following questions as a team.
1. How do your interventions for academics compare to your interventions for behavior?
2. Assuming your interventions are effective, is there a better way for you to utilize your interventionists and staff?
3. Does your schedule and do your professional development opportunities support your use of the interventions?

Step 3: Review the District Curricula and Interventions Alignment Tool completed by your district leadership team and answer the questions below.
1. Are there curricula and interventions available in your district that are not available at your school?
2. What interventions do you need from your district to address students’ needs?
	
	
	




	
	
	



3. Is there a school that you can connect with regarding their implementation of an available intervention?
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[bookmark: _Toc176271007]Characteristics of High-Quality Interventions 

Directions: This application activity allows your team to determine if the interventions used in your school have most, or all, of the characteristics of high-quality interventions shared today. Select an intervention from your School-Based Curricula and Interventions Alignment Tool, then use the checklist below to review the intervention. Place a check mark in the box if the characteristic applies to your intervention. Determine if the intervention is a good fit for your school, then discuss how interventions at your school are cohesively linked to Tier I. When you are done, complete the Pause and Reflect chart by responding to the questions. 

	Characteristics of High-Quality Interventions Checklist

	High-quality interventions are:
	Description  
	Intervention Name:
	Intervention Name:
	Intervention Name: 

	Supported by research
	Interventions are shown to have an evidence-base through multiple high-quality studies or are based on reliable and trustworthy evidence of effective practices.
	
	
	

	Standardized
	There are well-articulated procedures for delivery, with step-by-step instructions that allow lessons to be delivered as intended.
	
	
	

	Delivered by trained interventionists
	Personnel (e.g., general education teacher, special education teacher, trained teaching assistant, or intervention specialist) trained to deliver the intervention with fidelity.
	 
	 
	 

	Administered at appropriate dosage 
	Dosage refers to the size of the instructional group, number of minutes per session, and number of sessions per week, and this should lead to increased opportunities for practice.
	 
	 
	 

	Comprehensive
	The intervention includes elements of explicit instruction, such as structured prompting, opportunities for practice, affirmative and corrective feedback, faded support, and systematic cumulative review.
	 
	 
	 

	Aligned with needed skills or behaviors
	The intervention addresses academic skills or behaviors of concern.
	 
	 
	 

	Is the intervention a good fit for our school? Circle Yes or No.
	Discuss with your team.
	Intervention Name:
 
Yes or No
	Intervention Name:
 
Yes or No
	Intervention Name:
 
Yes or No



Interventions should be cohesively linked to Tier I instruction. Describe how the interventions listed above are linked to Tier I instruction or strategies your staff can employ to improve this link. ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
	Pause and Reflect

	Review your School Implementation Fidelity Assessment (SIFA) scores for instruction and intervention items #36 and #37. How well does your current instruction and intervention meet the academic and behavior needs of students who meet criteria for Tier II support?
	

	Define a problem that your school faces related to instruction and Intervention at Tier II. Think about the quality of your available Tier II interventions and how they are delivered.
	

	What barriers will you face when trying to overcome this problem? (Analyze)
	

	What steps can you take to address these barriers and improve instruction and intervention at Tier II? (Implement)
	



Reference
Fuchs, L.S., Fuchs, D., & Malone. A.S. (2017). The taxonomy of intervention intensity. TEACHING Exceptional Children, 50(1), 35-43. DOI: 10.1177//0040059917703962
[bookmark: _heading=h.3c74z2ew3s1j]
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Directions: Your team will use this activity to systematize how you identify risk in your school. Refer to your School-Based Assessment Alignment Worksheet to create a Risk Indicator Continuum for your school using the template on the next page. Include data sources available to your school that can be used to identify and verify risk. Then determine guidelines for risk levels using national norms, district policy, and student population considerations (e.g., racial and ethnic groups, economically disadvantaged, English Learners, and students with disabilities). Consider the questions below while you are creating your continuum. Then, complete the Pause and Reflect chart.
1. Does your district have specific recommendations for identifying risk using a variety of screening data?
2. Is the team including both quantitative and qualitative data and ensuring decisions are not being made according to cut scores or prescriptive guidelines? What additional steps do you take for students who score near the risk threshold? 
3. Do you have dates scheduled to review screening data after it is collected (i.e., three times per year)?
4. For secondary schools, how do you use an Early Warning System? 
5. Are the right people invited to your data-based decision-making team meetings? Is the team equipped to analyze academic and behavior data to identify risk?
6. Who is responsible for bringing academic and behavior data to your data-based decision-making team meetings?
7. How will you display data in a user-friendly way so it can be analyzed easily and efficiently?

	
	
	




	
	
	



 
Risk Indicator Continuum

Directions: Use the template below to create a Risk Indicator Continuum for your school. This table is an example of how a school can determine risk thresholds for different types of data using national norms, district policy, and student population considerations. Teams should work to ensure decisions are not being made according to cut scores or prescriptive guidelines. Remember, risk exists along a continuum, so use a color gradient to indicate risk thresholds at your school. Paper copies of this Risk Indicator Continuum are available if you would prefer to create each indicator’s gradient with coloring materials. You may also create your gradient electronically by clicking each cell and selecting “Table Design” then “Shading.” 

	Measure
	High Risk
	
	Low Risk

	Universal Screener for Reading, Math, or Written Expression1
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	






Reference
	
	
	




	
	
	



1Tennessee Department of Education. (2021, September). TN Universal Reading Screener administration guidelines. https://www.tn.gov/content/dam/tn/education/2020-21-leg-session/TURS%20Admin%20Considerations%20Final.pdf
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	Review your SIFA scores for Data-Based Decision-Making items #16 and #17 and Assessment item #26. How does your team access and use data to identify and verify risk at Tier II? 
	

	Define a problem that your data-based decision-making teams face related to identifying and verifying risk at Tier II.
	

	What barriers will you face when trying to overcome this problem? (Analyze)
	

	What steps can you take to address these barriers and improve how you identify and verify risk at Tier II? (Implement)
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[bookmark: _Toc176271010]Designing Interventions to Address Student Need

Directions Part 1: This activity gives your team an opportunity to practice matching students to interventions that are appropriate for them and discuss any potential adaptations to meet students’ needs. Open the Tier II Binder and review the Rolling Hills or Sandy Creek List of Students At Risk, which was created using grade level data. Compare this list to the Rolling Hills or Sandy Creek Risk Indicator Continuum to better understand how the list was generated. Consider the data available and if more information is needed to match students to interventions and plan initial adaptations. Keep this data available while we continue through the next section and think about the students in the data set.

-Pause-

Directions Part 2: Review student data from one grade level at your school and consider your List of Students At Risk. Use your school’s risk indicator continuum and School-Based Curricula and Interventions Alignment Tool to match students to available interventions and discuss any potential adaptations to meet students’ needs. If you do not have data from your school or have additional time, review the Rolling Hills or Sandy Creek List of Students At Risk and the Rolling Hills or Sandy Creek School-Based Curricula and Interventions Alignment Tool to identify appropriate student interventions and discuss any potential adaptations.






















[bookmark: _Toc176271011]Grouping Students and Allocating Resources

Directions: This activity helps your team consider how to best group students who are receiving Tier II interventions and maximize available resources. Review your ideas from the session two pre-work and consider all grades at your school. Apply this knowledge by answering these questions with your group. Then complete the Managing Tier II Interventions Pause and Reflect chart on the next page. 
1. Do you have a plan for skills instruction to occur regularly for all students at different grade levels and with different needs?
2. How is the schedule designed to support RTI2-A + RTI2-B?
a. Does your school have one time for all students to receive intervention, remediation, and/or enrichment?
b. Do you have a specific time for Tier II for all students? 
c. Do you have a scheduled time for intervention only?
d. How have you created time for reading and math interventions so that students can participate in both interventions? 
3. Do you have enough trained interventionists to provide research-based, skills-based interventions that are adapted to meet student need? 
4. Does your schedule leverage teachers’ areas of expertise and strengths (e.g., intervention groups led by teachers knowledgeable of data-based decision-making) or does your system allow for supporting interventionist in this way? 
5. How do data-based decision-making teams prioritize student needs? Does your meeting agenda allow enough flexibility to cover the academic and behavior needs of students?
6. Ask each team member to share the ideas generated from session two pre-work. What changes might you make in your grouping strategies to improve the Tier II support you offer? Review the electronic resources in the Tier II Binder for more information on scheduling.
7. What team members will best support leading the changes needed?















[bookmark: _Toc176271012]Managing Tier II Interventions Pause and Reflect

Directions: The previous activities, Matching Students to Interventions and Grouping Students, focused on identifying appropriate interventions for the students at your school and options for scheduling your students in a way that maximizes staff efficiency and positive student outcomes. Reflect on how you are managing Tier II interventions by completing the Pause and Reflect chart. 


	Pause and Reflect

	Review your SIFA scores Leadership items #8, 9, and 10 and Data-Based Decision-Making items #15 and #19. How well do your Tier II intervention management practices work? Consider your scheduling, communication, and intervention tracking methods.
	

	Define a problem related to managing Tier II interventions in your school. 
	

	What barriers will you face when trying to overcome this problem? (Analyze)
	

	What steps can you take to address these barriers and improve how Tier II interventions are managed in your building? (Implement)
	

















[bookmark: _Toc176271013]Building a Comprehensive Data Profile

Directions: This activity allows your team to practice what you have learned about collecting multiple sources of data to build comprehensive data profiles for students. Begin by reviewing the example student data, questions, and responses in Part 1. Then in Part 2, reflect upon how multiple sources of data can be integrated into the data-based decision-making process by using your own student data or the 9th grade student example from today’s presentation

Part 1. Review the example student data provided below and in today’s presentation. Then review the questions and responses.

Elementary Example: 5th Grade Student
[image: A chart with red and yellow and blue text
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	Define
	Question
	Response

	
	What data were used to initially identify risk for the student?
	· Prior year ELA TCAP
· Unit reading assessment
· Classroom writing sample
· Office discipline referrals
· Nurse referrals
· Student report

	
	What needs did the team decide to focus on first?
	Reading comprehension, writing, vision

	
	What additional data could help define this student’s needs more precisely?
	· Errors on unit reading assessments
· Areas in need of improvement on writing sample according to scored rubric
· Vocabulary assessment
· Vision exam



	Analyze
	What were the findings of the student’s comprehensive data profile analysis?
	The student demonstrated adequate mastery of the conventions of writing but struggled with organization, providing sufficient detail, and using precise language. 
On the reading assessments, the student showed the most difficulties with informational texts. 
The vocabulary assessment showed the student performance was below grade level in this area.

The parent reported that the student was prescribed glasses after the vision exam.

	
	What skills did the team decide to target for intervention?
	· Reading comprehension
· Written expression

	Implement
	What intervention(s) best addresses the student’s needs?




	· Tier II reading comprehension intervention adapted to include vocabulary instruction and strategies
· Tier II writing intervention targeted on language, development, and focus and organization

	Evaluate
	What data could be used to monitor intervention fidelity?
	· Intervention fidelity checklist
· Student attendance and engagement 

	
	What data could be used to monitor the student’s progress? Make sure to identify multiple sources of data.
	· Reading comprehension
· MAZE curriculum-based measurement (CBM) data
· Intervention lesson formative assessment data
· Unit assessments aligned with the intervention program
· Classroom reading assessments
· Writing
· Writing fluency CBM data scored by correct writing sequences
· Writing sample scored by quality using a rubric
· Vocabulary assessment





Part 2. Using either the student-level data your team brought today or the 9th grade student example from today’s presentation, fill in your team’s responses to each of the questions below. Be prepared to share your responses.

	Define
	Question
	Response

	
	What data were used to initially identify risk for the student?


	

	
	What needs did the team decide to focus on first?


	

	
	What additional data could help define this student’s needs more precisely?


	



	Analyze
	What were the findings of the student’s comprehensive data profile analysis?


	



	
	What skills did the team decide to target for intervention?


	



	Implement
	What intervention(s) best addresses the student’s needs?




	

	Evaluate
	What data could be used to monitor intervention fidelity?


	 



	
	What data could be used to monitor the student’s progress? Make sure to identify multiple sources of data.

	





[bookmark: _Toc176271014]Connection Activity

Directions: This reflection activity helps your team connect what you learned about setting goals and determining student response to your own practice. As a team, discuss the questions below. Be prepared to share your responses.

1. As a group, review the methods of setting academic goals (benchmarks, rate of improvement) and guidelines for setting behavioral goals covered in the training. Discuss the pros and cons of each approach.
2. How do your school’s chosen methods of setting goals close the gap and move students closer to grade-level performance academically and meeting expectations behaviorally?
3. As a group, review the process for analyzing formal progress monitoring data. Discuss the pros and cons of this approach.
4. What data does your school gather, in addition to formal progress monitoring data, to monitor student progress towards grade level expectations? How is this data integrated into the data-based decision-making process?





[bookmark: _Toc176271015]Case Study Reflection

Directions: This activity provides an opportunity for your team to practice using the problem-solving process to support a student needing Tier II intervention. Read the case study on the following pages. As a team, review the available information and answer the guiding questions. Be prepared to discuss your findings.
 
 
Case Study - Bianca
 
	Name
	Bianca

	Grade
	3rd

	Most Recent Reading Screening: Oral Reading Fluency
	7th percentile 

	Most Recent Behavior Screener
	Moderate risk for externalizing behavior 

	Number of Office Discipline Referrals
	4 


 
Background Information: Bianca’s winter universal reading screener data indicated she needed support to increase her reading fluency. Her winter behavior screening indicated she needed support to meet behavioral expectations.

Pause and Reflect 
· Does the team have enough information to make a decision about the next steps?
· If not, what other data is needed?

Define: Bianca’s oral reading fluency score fell at the 7th percentile, which places her in the at-risk range for reading. When discussing Bianca’s performance on the universal screener, the data-based decision-making team knew that they first had to gather data to confirm Bianca’s difficulties with oral reading fluency. They asked Bianca’s third grade teacher for classroom assessment data and to provide anecdotal notes of Bianca’s reading performance. This data showed Bianca was struggling in reading, but also showed her performance was highly variable. The team decided to administer three additional reading fluency probes to gain a more accurate picture of her reading performance. On these probes she performed better and scored between the 16th and 23rd percentiles. The team considered all the data for Bianca, and they decided the additional data confirmed Bianca’s difficulties in reading fluency but also decided more information was needed to determine the root cause. Additionally, the team reviewed Bianca’s office discipline referral (ODR) data and confirmed Bianca also was at risk for behavior problems due to four referrals but wanted more information to determine the root cause of her behavioral difficulties and help plan needed behavior support.

Pause and Reflect 
· Is the team considering multiple data sources and ensuring decisions are not made according to cut scores or prescriptive guidelines?
· What data should be gathered to help the team determine the root cause?





Analyze: The team’s next step was to analyze the problem and drill down to the skill(s) causing difficulties. The team hypothesized decoding difficulties may be causing Bianca’s reading fluency difficulties. At the team’s request, Jaqueline Smith, the school reading interventionist, administered a phonics inventory focused on decoding. Mrs. Smith reported Bianca did very well and read 95% of the words on the assessment accurately. Mrs. Smith’s notes during the assessment indicated Bianca was accurate but slow when reading words with more complex patterns like diphthongs (i.e., ou as in loud), and usually paused and sounded out these words slowly before stating the whole word. This pattern was noted with both single syllable and multisyllable words. In addition, Mrs. Smith also administered a developmental spelling inventory and noted that Bianca was a deliberate, but slow speller. Bianca spelled words by sound accurately but took substantial time doing so and took substantial time to check her work. The team concluded that Bianca had acquired the basic phonics skills needed but may need additional practice to become more fluent with applying these skills. The team also hypothesized Bianca’s recent behavioral difficulties also reported by her teacher might be contributing to her poor reading performance. In fact, Bianca’s winter universal behavior screening scores showed she was at moderate risk for externalizing behavior patterns. An examination of the four ODRs she received between November and January showed that three were received during the reading block. Additional observation data from the behavior interventionist, Beth Jones, revealed that Bianca actively participated in opening activities during the block that focused on building vocabulary and writing responses to comprehension questions; however, Bianca exhibited noncompliant or defiant behaviors during transition to reading groups focused on fluency building activities. The team concluded from information contained in these referrals that co-occurring academic and behavior skill needs related to escape and avoidance, particularly from reading tasks, was her area of need.

Pause and Reflect
· Did the team consider all available data before making a determination?
· Is the team considering both quantitative and qualitative data?
· Does the team have enough information to make a decision about the next steps?
· What should the team consider when planning Bianca’s intervention?



Implement: To address the needs detected by the screening process, Bianca began Tier II interventions for reading fluency and for co-occurring academic and behavior skill needs related to escape or avoidance behavior challenges (Breaks are Better [BrB]). The team made several initial adaptations to both programs to help meet Bianca’s needs. To better align the reading fluency intervention with Bianca’s areas of skill deficit, the team added a brief review of reading and spelling skills using a computer-based intervention program. The interventionist started Bianca in the program at an advanced level that targeted words with complex spelling patterns to account for her mastered and emerging skills. Since Bianca frequently engages in problem behavior, the team adapted the behavior intervention, BrB, to include an opportunity for an earned break immediately after her reading intervention block. She began both interventions in January. 

Evaluate: Recently, her reading interventionist, Jaqueline Smith, reviewed her progress monitoring data and determined that Bianca does not have a sufficient rate of improvement to meet her end of year reading fluency goals. She also determined other students receiving the same intervention were exhibiting a positive response to the intervention. The behavior interventionist, Beth Jones, reviewed her progress monitoring data for BrB and noticed that while she is making improvements, there are still times when she struggles to meet her goals. Mrs. Jones also examined school discipline data and noted that Bianca had received one additional ODR for disruptive behavior during the classroom literacy block since she began the intervention in January.






Case Study Step 1: Review the data below then answer the Step 1 Guiding Questions. 

Bianca’s Oral Reading Fluency Progress Monitoring Graph 
 
[image: ]
 
Fall benchmark: 74 words read correctly per minute
End of year benchmark: 120 Words read correctly per minute.
Weeks left in instruction: 9 weeks
Typical ROI: 1.5
 








Bianca’s BrB Daily Progress Report (DPR) Graph 

Bianca’s Daily Progress Report 
Daily Percent
[image: ]
DPR Date

Almost all unearned points during the last four weeks of intervention occurred during the classroom literacy block. Bianca has received one ODR for disruptive behavior during the classroom literacy block since January.

Note: The red line indicates the goal line, and the gray line indicates the trend line. Baseline data was stable at 50% prior to the implementation of intervention.


Additional Behavior Data

Bianca’s behavior interventionist completed an informal interview with her classroom teacher to gather more information on her behavior during classroom literacy instruction after 8 weeks of intervention. Notes from the interview are below.
	Describe the problem behavior.
· Noncompliant, defiant behavior
· Happens most often during reading groups

	Has problem behavior increased, decreased, or stayed the same?
· Decreased
· Usually will transition to reading groups now without issue but sometimes will show noncompliant, defiant behavior if reading passage is long/difficult

	Do you think the current intervention is effective?
· It helps, but it’s not enough
· Seems to need more support than BrB only
· Bianca lacks coping strategies 






Step 1 Guiding Questions

1. Has adequate progress monitoring data been gathered in reading? Explain why or why not.

 
2. At face value, is the reading intervention adequately meeting Bianca’s needs? How do you know?


3. Has adequate progress monitoring data been gathered in behavior? Explain why or why not.


4. At face value, is the behavior intervention adequately meeting Bianca’s needs? How do you know?

 


Case Study Step 2: Review the slides in the Determining Response to Intervention: Interpreting Data section of the presentation, then answer the Step 2 Guiding Questions as you determine what you need to proceed.



Step 2 Guiding Questions

1. What information does the team need to determine the next steps to support Bianca?


2. How can you gather this information?




Case Study Step 3: Review the BrB Fidelity of Implementation Checklist for Teachers, Tier II Direct Observation Rubric, and additional reading assessment data on the following pages and consider potential adaptations to Bianca's interventions. Remember, to determine the best course of action the team should choose adaptations that respond to the student’s specific needs, consider the environment and available resources, and provide the best opportunity for success. Then answer the Step 3 Guiding Questions. 











BrB Fidelity of Implementation Checklist For Teachers
 
	Teacher/Period: Mrs. Checkers/Grade 3
	Date: 3/11/2023

	Student: Bianca
	



	Teacher Participation
	Yes
	No

	The teacher positively acknowledges the student when they enter class and checks their daily progress report (DPR).
	 X
	 

	The teacher provides the student with encouragement.
	 X
	 

	The student places the DPR in the designated place.
	 X
	 

	If the student does not bring DPR to the teacher at the end of the rating period, the teacher reminds the student to provide the DPR, then gives feedback to the student regarding behavior.
	 X
	 

	The teacher uses the DPR to give the student points for engaging in the expectations.
	 X
	 

	The teacher gives rationale for points earned during the rating period.
	 X
	 

	The teacher gives positive or corrective feedback that encourages skill building.
	 X
	 

	The teacher ends the interaction on a positive (e.g. “I know you will do better tomorrow/next rating period”). 
	 X
	 

	At the end of the day, the teacher reminds the student to check-out with the student’s BrB Mentor (if applicable).
	 X
	








Acknowledgements
This resource is adapted from:
Anderson, C., & Boyd, J. Breaks are better: Implementation manual. Eugene, OR: University of Oregon. Retrieved from https://www.pps.net/cms/lib/OR01913224/Centricity/Domain/5007/BrB-Implementation-Manual.pdf
 
Crone, D. A., Hawken, L. S., & MacLeod, K. S. (2010). Roles, responsibilities, and training needs related to implementing the BEP. In D. A. Crone, L. S. Hawken, & R. H. Horner (Eds.), Responding to problem behavior in schools (2nd ed.). The Guilford Press.



Sample Tier II Direct Observation Rubric

	Observer: Brooke Carter
	Interventionist: Jaqueline Smith

	School: Rolling Hills Elementary 
	Grade: 3

	Start Time: 1:00 P.M.
	End Time: 1:30 P.M.

	Program: Reading Fluency Intervention
	Skill(s): Reading Fluency


  
	Focus
	Criteria

	
	3
	2
	1
	0

	Structure and Delivery of Tier II Intervention
 
 
 
 
SCORE: ____1____
	Adherence to precision to fully implement procedures as prescribed. All components are used to deliver a high intensity intervention. Correct time schedule is followed to provide optimal intervention during the time allocated. Intervention is delivered as designed. 
	Interventionist and students are engaged. Pace is effective and students are actively involved. Correct materials are used. Intervention time is focused and uninterrupted. Lesson is delivered as designed.
	Interventionist and students are in correct places, but materials are not at hand. Interventionist appears unprepared. Time delay to effectively begin intervention time. Some interruptions noted. No clear plan for the lesson.
	Intervention not occurring at scheduled time and no manual or lesson plans used.

	Management
 
 
 
 
 
SCORE: ____1____
 
 
	Enthusiastic delivery by interventionist. Correct and effective management in place. Interventionist and students effectively making use of time. Structure of intervention provides effective pacing and optimal use of materials.  
 
	Good delivery by interventionist. Management is effective. A few difficulties noted during implementation. Most students engaged in learning. Structure guides intervention time with occasional lapses in time. 
	Poor delivery by interventionist. The interventionist does not follow set procedures for effective implementation. Several students off task. Structure lacks coherence.
	Ineffective delivery by interventionist. Students are not engaged. Interventionist does not guide structure for intervention.




Sample Tier II Direct Observation Rubric (page 2)

	Focus
	Criteria

	
	3
	2
	1
	0

	Progress Monitoring, Documentation, and Communication
 
 
 
 
SCORE: ___1_____
	Progress monitoring is completed once every other week and clearly documented on all forms. Communication of assessment results with teachers and parents exceeds the minimum requirements. Documentation of interventions and progress is very clear to understand, and      systematically communicated.
	Progress monitoring is generally accurate. Communication with teacher and parents happens at least twice each nine weeks. Documentation of interventions and student progress is adequately communicated.
	Progress monitoring is sporadic. There is not a clear system for communicating results with the teacher or parents. Limited documentation of interventions or progress is noted. Progress is rarely communicated.
	Progress monitoring is not occurring. No communication with teachers or parents. No documentation of interventions or progress.


 
 
	Results Checklist
	YES
	NO

	Post observation review of fidelity check
	
	 

	Review of areas of concern addressed if any were indicated
	
	

	Plans for improvement established in areas identified
	 
	



	Notes: Progress monitoring limited to oral reading fluency data only.

	



Acknowledgement:
Tennessee Department of Education. (2016, February). Implementation Guide: Response to Instruction & Intervention Framework. 

Additional Reading Assessment Data
Bianca’s reading interventionist administered a word reading fluency assessment to further investigate how her reading skills were progressing. She compared the results with how Bianca performed on this assessment in January. The results are below.

	Date
	January 8
	March 4

	Grade
	3rd
	3rd

	Word Reading Fluency Score
	26th percentile
	40th percentile

	Anecdotal Notes from Assessment
	· Sounds out almost all words out loud
· Accurate but very slow with many self-corrects
	· Doing better reading words
· Only sounded out a few out loud
· Read almost all accurately the first try







Step 3 Guiding Questions

1. Is the student being served appropriately at this time? Explain why or why not.


2. Is each intervention being implemented with fidelity?


3. Do any adjustments to the interventions need to be made to improve fidelity? If yes, what does your team recommend?


4. Review the slides in the Determining Response to Intervention: Intensifying and Fading Interventions section of the presentation. Is Bianca’s academic intervention meeting her needs? What are your recommendations for potential next steps?  


5. Is Bianca’s behavior intervention meeting her needs? What are your recommendations for potential next steps?  


6. How can Bianca’s teachers ensure the skills developed through intervention transfer to core instruction and other settings?
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[bookmark: _Toc176271016]Tier II Wrap Up

Four Corners Activity 
Directions: Review the implementation problems you identified in the Pause and Reflect charts. Reflect on the steps or ideas you discussed to overcome the problems. Use the boxes below to map your ideas by the impact and effort it would take to implement them. As you map out potential next steps, consider how this activity relates to (a) goals listed in your School Improvement Plan, (b) your scores on the RTI2-A + RTI2-B School Implementation Fidelity Assessment, (c) your Annual Implementation Plan, and (d) the tools in your Guide for School-Based Resource Mapping. 

	High Impact, Low Effort
	High Impact, High Effort

	
	

	Low Impact, Low Effort
	Low Impact, High Effort

	
	




Next Steps After Training 
Directions: Create a list of slides, resources, or activities to revisit after training. Consider adding relevant items to your RTI2-A + RTI2-B Annual Implementation Plan or upcoming meeting agendas. 

	Focus Area
	Necessary Action
	Person(s) Responsible
	By When
Next Meeting, Semester, Year, or Specific Date

	(Example) Assessment
	Select Universal Behavior Screener
	Anita, Joshua & Kim
	August 1, 2024

	All
	Schedule a time to meet with District Coordinator to draft or revisit the SIFA Annual Implementation Plan
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